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As Editors of this collection, it is with deep respect and admiration that we 
pay tribute to Dr. James Catterall, who passed away during the publication 
of this book. Throughout his illustrious career, Dr. Catterall shared his love 

of the arts, his passion for creativity, and his intellectual curiosity. His 
numerous publications and contributions to the field included chapter 

contributions to the seminal work, Champions of Change: The Impact of 
the Arts on Learning (1999), which influenced a generation of arts 

researchers, educators, funding agencies, and students. His scholarship has 
changed the landscape of arts research, and we are profoundly honored to 

publish his last written work in these pages.
Rekha and Ivonne
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Evaluating music, theater, musical theater, dance, opera, and multimedia 
arts is a daunting and controversial challenge. The postulate that “beauty 
is in the eye of the beholder” has become axiomatic in modern society, a 
way of acknowledging that people have different tastes, value preferences, 
and responses to artistic creations of all kinds. Culture, education, reli-
gion, socioeconomic status, politics, and aesthetic sensibilities all come 
into play in valuing, interpreting, judging, and appreciating, or deprecat-
ing, artistic creations and endeavors. Now, add yet another layer of com-
plexity by taking on the challenge of evaluating arts programs. This means 
evaluating the impacts of music, theater, musical theater, dance, opera, 
and multimedia arts on students, teachers, teaching artists, and adminis-
trators. That’s the challenge this book takes on—and does so with meth-
odological creativity, rigor, and savvy.

This book is important because the arts are important and cannot be 
taken for granted. Evaluating arts programs must be understood in the 
larger context of enduring debate about the role of arts in education spe-
cifically and art’s contributions to society more generally. For another 
foundational aphorism is that humans do not live by bread alone. Art mat-
ters. Artistic expression and appreciation are at the core of what makes us 
human. The inclination, indeed, the compulsion and mandate to evaluate 
artistic expression, is also an essential trait of our shared humanity.

Foreword by Michael Quinn Patton
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An Ancient Framework for Evaluation of the Arts

The chapters in this book offer exemplary evaluation case studies of spe-
cific arts programs. The cases report on the goals of the program, identify 
key stakeholders for the evaluation, and present the primary evaluation 
questions, methods used, data collected, and key findings. The cases also 
report on how the findings were used by educators, policy makers, and 
funders. But how are you, the reader, to judge these evaluations of arts 
programs? Let me offer an ancient framework that emphasizes inspira-
tional artistic criteria.

Greek philosopher Plato (428 B.C.E.–348 B.C.E.), student of Socrates 
and teacher of Aristotle, offered three noble and majestic evaluation crite-
ria that still resonate today: truth, beauty, and justice. Ernest House, one 
of the field of evaluation’s pioneering thought leaders, has articulated how 
these criteria are still relevant today and can be applied to assess the valid-
ity of any evaluation:

Truth is the attainment of arguments soundly made, beauty is the attain-
ment of coherence well wrought, and justice is the attainment of politics 
fairly done. (House, 2014, p. 31)

House argued that if an evaluation is untrue, or incoherent, or unjust, 
it is invalid. So an evaluation, any evaluation, must be true, coherent, and 
just. All three criteria are necessary, he insisted. Jane Davidson, one of the 
profession’s emergent thought leaders, has added her own provocative 
and inspirational twist to House’s criteria:

True “beauty” in evaluation is a clearly reasoned, well-crafted, coherent 
evaluation story that weaves all three of these together to unlock both truth 
and justice with breathtaking clarity. …I’d like to flip House’s idea on its 
head. What if beauty wasn’t merely about how well the evaluative story is 
told? What if the process of creating a clear, compelling, and coherent (beau-
tiful) evaluative story was in fact the key to unlocking validity (truth) and 
fairness (justice)? (Davidson, 2014, p. 43)

Artistic Inspiration Through Valid Evaluation

Mastery of artistic technique is but one element of meaningful and inspir-
ing art. Methodological rigor is but one dimension of evaluation excel-
lence. Art is too important to be reduced to technique, and evaluation is 
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too important to be reduced to method. Arts evaluation, then, must meet 
standards of evaluation excellence while offering inspiration for the value 
and meaningfulness of art to society. In my judgment, this book succeeds 
in fulfilling both aspirations. But judge for yourself, for beauty does, 
indeed, lie in the eye of the beholder, and both art and arts evaluation 
reveal truths and invite us to reflect on the meaning and manifestation of 
justice as experienced and portrayed through artistic creations and access 
to quality arts education.

Saint Paul, MNM� Michael Quinn Patton
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CHAPTER 1

An Introduction to Arts Evaluation

Rekha S. Rajan and Ivonne Chand O’Neal

Arts evaluation is a term that is both innovative and daunting. The incep-
tion of any arts organization, program, performance, exhibition, or collec-
tion comes with the need for assessing the value of these experiences and 
understanding how people appreciate and interpret different art forms. 
When we attend the opening of a new gallery, we bring expectations for 
the visual art we will examine and analyze. When we attend the opening of 
a new concert, play, dance, or musical, we prepare to experience the per-
forming arts in new and exciting ways. When we spend our weekends at 
the local movie theater, we expect to be entertained and transported by 
film. When students prepare for a visit from a teaching artist, they antici-
pate learning about the arts, engaging and participating, in addition to 
diving into their daily curriculum.

In that sense, as participants, audience members, and patrons of various 
arts forms, we are constantly evaluating what the arts mean in our lives 
(Rajan, 2015). These informal assessments help to shape our own under-
standing of the arts, help us to learn about the arts, and learn from the 
arts, even if we are not formally doing so. As such, the idea of evaluating 
the arts should seem simple and obvious, right?
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