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We all like to be loved and accepted, 
just the way we are.



© Waxmann Verlag GmbH. For private use only



© Waxmann Verlag GmbH. For private use only

Let me tell you a story …

It is a story about a disabled penguin (perfectly illustrated by Dillon Voisin). If you or 
I were to look at a penguin ashore, we might be surprised. Their wings are too short, 
they have no waist and it seems that God has forgotten to give them knees. Penguins 
are physically disabled for life ashore. But as soon as the penguin is in the sea, it’s in 
its element. It can swim 2500 kilometers, only needing the energy equivalent of one 
liter of petrol. This is far more efficient than any means of transport humans have ever 
designed. 

What we can learn from this story, written in German by Eckart von Hirschhausen 
(2012), is: 
1. 	 How quickly we judge, and how wrong our judgments can be. 
2. 	 The surroundings in which we find ourselves can make our competencies or weak-

nesses visible. 

All of us have strengths and weaknesses. We should accept these and not change who 
and how we are. Even after many years of psychotherapy you could not become a 
giraffe if you are a penguin (Eckart von Hirschhausen, 2012). It really makes one think 
about ‘being born disabled vs. becoming disabled by one’s environment’.

(painted by Dillon Voisin)
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