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Foreword

During my tenure as a professor, I was introduced to Dr. Carol Mullen by one of my
mentors, Dr. Frances Kochan, which vastly expanded my mentoring constellation. As
of 2025, it has been 21 years since that introduction. Carol has done a wonderful job
mentoring me into the academy and is a close, loyal friend who has instilled the value
of paying forward the mentoring from which I benefit. Mentoring is a commitment
I enjoy as I interact with my proteges, and I find Carol’s words of encouragement to
always be present during these sessions. Carol is a proactive mentor and champion
for those needing support in their personal and professional lives. Many people in
academies, associations, and schools have long benefitted from her investment in us.

Kathy Kram addressed the importance of having a mentoring constellation for
personal and professional growth many years ago (see Kram & Isabella, 1985).
I still enjoy using constellation to describe how my mentors have cared for and
sponsored me in my professional life. In the present volume, Carol refers to these
constellations as groups and networks. My constellation is a network of traditional
and nontraditional stars in the universe who hover as I go about my work as an
educator. I depend on these mentors to make the world a kinder, richer place for us
all and remind me to always look inward. They never let me down.

Throughout my 49 years as a K—12 teacher administrator and college professor,
I noticed that U.S. schools were steeped in middle-class values, which do not always
accommodate school diversity. We cannot lead schools with diverse needs in the
same ways they have been led. We must create and adhere to equitable practices that
support educators and their students as unique individuals. These thoughts came to
mind while reading Carol’s new book Equity in School Mentoring and Induction,
published by Springer.

Committed to equity in new teacher mentoring, Carol makes a significant contri-
bution to educational literature. She builds on support, accessibility, and collaboration
(SAC) in mentoring practice (Mullen & Fallen, 2022) to include equity as a mentoring
component. SACE is the name of her original framework, which stands for support—
accessibility—collaboration—equity. Current K—12 administrators and aspiring leaders
in educational leadership preparation programs can greatly benefit from thinking
about and applying SACE in their school districts.
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viii Foreword

With approximately 50% of teachers leaving in the first 5 years of their careers
(Hobson, 2021, as cited in Mullen, Chap. 2, herein), like Carol, I believe that being
mindful of equity will help retain effective teachers, increase inclusion, and reduce
racism. Indeed, these are core messages of Carol’s book, which I affirm.

The five chapters offer insight into how to approach equity in mentoring practices.
Framing the mentoring relationship with an equity lens is an inclusive way to support
all teachers in their development. Humans thrive when they feel belonging and
connection, and equitable practices in mentoring programs provide encouragement
to those ends.

Chapter 4 contains three of Carol’s own cases from urban (New Jersey), suburban
(Virginia), and rural (Virginia) schools. Her graphics show how SAC and equity,
which is SACE, play out in the mentoring of new teachers and staff. She acknowledges
that the mentoring process is ultimately determined by the effectiveness of the mentor
and those who support them, primarily the school principal, other administrators,
and higher education faculty. She posits that new teachers should be engaged in
continuous, sustainable mentoring relationships, and explains how administrators
can reflect on, plan, and implement their novice mentoring programs.

As mentoring researchers, we know that effective mentoring programs and
constellations of mentors offer support to teachers and leaders while they practice
their craft. We also know that as we learn more and more about successful mentoring,
we must be willing to advance our mentoring models to extend knowledge. Carol
has done that with this book—she has taken critical mentoring components to
another level with the addition of equity. As I see it, this research should be a call
to K-12 administrators and teachers, education policymakers, and principal prepa-
ration faculty to become “equity champions,” to quote Carol.

Ellen H. Reames

Professor of Educational Leadership
Auburn University

Alabama, USA
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